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Abstract  

The effects of home environment on students’ achievement and interest in English language were 

considered in this study. 325 students of JSS I from four thickly populated schools in 

Ogba/Egbema/Ndoni Local Government Area of Rivers State participated in the study. Both 

descriptive and inferential statistical techniques were used to analyse data collected. Results show 

that Educationally Rich Home Environment (ERHE) positively affects students’ interest and 

achievement in English language. The implication of findings to both parents and other stakeholders 

in education was discussed.    

 

Introduction/Background 

Several studies have been done within and outside Nigeria on the effects of home environment on 

students’ achievement and interest in English language. Research results in psychology and 

sociology of education have pointed out some factors that enhance educational achievement.   For 

example, Dewey’s learning by experience theory, revealed that experience is an interaction between 

the organism and his environment. Also, cognitive theory stated that learning takes place when the 

child interacts with the environment where the learner gets maximum concentration (Malik, 2000). 

Environment could be physical, social and abstract (Anene, 2003). It also includes people, parents, 

sibling and peers. According to Anene, social environment has to do with social life, societies, and 

club which may affect individuals. Abstract environment, she adds, is the reactions, feedback of the 

responses received on interactions with others, while the physical environment is the objects or 

materials found in the home, school or community. Nwosu and Maduewesi (1980) observed that 

factors such as motivation, ability to learn and maturation are affected by environmental conditions.  

Similarly, Behera and Makanya (2015) identified factors that affect academic achievement.  Some of 

them, according to Behera and Makanya, are social pressure for educational achievement, parental 

aspiration about the educational accomplishment of the child, peer group influence and other 

environmental conditions which have the tendency to mould the educational achievement of the of 

the child.  Piaget (1952) held the view that certain maturation factors – ordinarily, considerations 

dependent on internal factors – are in reality controlled (at least partially by the environment).    

Of all the different aspects of the environment, the home produces the first and most insistent 

and perhaps the most subtle influence on the education development of the child. Nwosu and 

Madeuewesi (1980) and Malik (2000) asserted that the kind of home in which the child receives his 

early training determines in good part the kind of individual he/she will become. Malik also observed 

that the home is the first and the most significant place for the child’s inclusive growth and 

development. It provides not only the hereditary transmission of basic potentials for the child, but 

also the favourable environment in terms of interpersonal relationship and cultural pattern. Malik 
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added that the home, like school, must strive to achieve desired objective in educating the child. It 

has also been argued that other factors other than socio-economic status (Anumudu, 2001; 

Onyejemezi, 1989; and Taylor, 2012) contribute to the child’s performance in school. Intelligent 

quotient, as noted by Nwosu and Maduewesi (1980), affects the child’s educational achievement. 

Nwosu and Maduewesi argued that intelligent quotient plays an important role, while Stone (1966) 

claimed that parents’ value for education has great effect on the child’s achievement in school. 

Similarly, language of communication in the home, according to Taylor (2012), affects a child’s 

learning of the English language especially children from bilingual or multilingual homes. This is 

why Ejike (2003) argued that slow adaptation of many Nigerian students at school is the reason why 

many fail English language because the language of communication used at home may be the child’s 

first language or Pidgin English. Anumudu (2001) confirmed the assertion that interested parents 

encourage their children to work hard by exposing them to different experiences which help them to 

learn a lot of things before going to school. Indeed, interested parents, Anumudu (2001) confirmed, 

encourage their children to work hard by providing them with educational materials that facilitate 

learning at home.  These facilities have motivating factors, which the child manipulates and in the 

process, learning occurs and the child gains educational experience or background knowledge. 

Supporting these claim, Marynard (1970) opined that the performance of any child at school is 

affected by the basic support the child receives at home. Ejike (2003) added that student’s learning 

attainments are traceable to the circumstances at home. Ezewu (1983) revealed that the failure of 

many remedial schemes launched to counter non-performance failed in America because they 

neglected the home situation. Thus, Frude (1981) observed that the family as the principal sources of 

a child’s happiness and well being can also be the most powerful source of stress, which can affect 

the child’s academic performance.  Onyejemezi (1989) noted that that environment plays a role in 

the teaching and learning of English language, as it helps the student to understand topics, and their 

applications in every day life.  It helps to reduce the abstractness associated with English language 

and builds interest.   

From the foregoing, it is possible to theorize that the child’s environment relates to the 

educational development of the child. It influences his academic achievement directly by shaping the 

kind and quality of his educational experience; it creates a kind of motivation for learning and 

stimulates the child’s interest and development processes.  It equally appears that of all the factors, 

the home environment has tremendous influence on the child’s educational achievement. However, 

Nwosu and Maduewesi (1980) observed that these findings have remained a matter of theoretical 

significance only, since little systematic work has been done so far to identify and measure the 

specific components of the home environment that is directly related to the educational achievement 

of the child.  

This study also asserts that it may not only  be enough to generalize educational achievement 

as positively related to home environment, but also that concerted effort should be put in place to 

identity the influence of home environment on specific subject. It is in this thinking that this study 

attempted to investigate the relationship between home environment and achievement in English 

language at the secondary school level.  

 

Statement of Problem 

A number of works have been documented that have investigated the effect of home environment on 

child’s academic achievement (Obeta, 2014; Marynard, 1970; Onyejemezi, 1989; Anumudu, 2001). 

It thus appears that no work has been done on specific home factors that affect academic 
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achievement (Nwosu and Maduewesi, 1980).  More so, achievement so pronounced has been on 

generic terms, but not on specific subject.  It might be true that home environment does not affect all 

subjects equally.  Against this background, the problem of this study is to investigate the effect of 

home environment on academic achievement in English language at the Junior Secondary School 

level of education.   

 

Purpose of Study 

The purpose of this study was specifically to: 

(i) Determine the effect of home environment on students’ academic achievement in 

English language.  

(ii) Investigate the effect of home environment on students’ interest in English language. 

 

Research Question 

(i) What is the effect of educationally rich home environment (ERHE) on students’ 

achievement in English language?  

(ii) What is the effect of educationally rich home environment (ERHE) on students’ 

interest in English language? 

 

Research Hypotheses 

The questions raised gave rise to two null hypotheses: 

HO1: There is no significant difference in the mean achievement scores of students from ERHE and 

educational poor home environment (EPHE). 

HO2: There is no significant difference in the mean average weighted scores on students’ interest 

inventory of students from ERHE and EPHE.  

 

Methodology 

The ex-post fact design was adopted for the study.  Two groups were involved in the study.  They are 

subjects from ERHE and EPHE.  By educational rich home environment, the study refers to a home 

with the following provisions and characteristics.   

(i) Educated parents 

(ii) Language models in the home  

(iii) Academic activities in the home  

(iv) Academic guidance 

(v) Reading materials 

(vi) Moral development in the home 

(vii) Otherwise, the home is referred to as educationally poor home environment (EPHE). 

 

Research Population 

All the Junior Secondary School (JSS) I students of secondary schools in Ogba/Egbema/Ndoni Local 

Government Area form the population. They are 645 in number; these constituted the study 

population.    
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Sample Population 

Four (4) thickly populated schools were selected for the study on the basis of convenience and spread 

of parents from all the social strata. All the JSS I students from these four schools were used for the 

study.  They were 325 in number. 

 

Instrument 

Three instruments were used for data collection. They are: 

(i) Home Environment Inventory (HEI) questionnaire 

(ii) English Language Achievement Test (ELAT) and  

(iii) English Language Interest Inventory (ELII).   

The instruments were subjected to reliability tests, using the Crombach Alpha Test for (i) and (iii) 

instruments and the test-re-test technique for (ii) instruments, above. (i) and (III) had reliability co-

efficient of 0.72 and 0.79, respectively, while ELAT had a reliability coefficient of 0.75.  Experts in 

the Language Studies Department, Federal College of Education (Technical), Omoku, gave the face 

validity of ELAT and ELII and a Guidance/Councilor in the School of Education, Federal College of 

Education (Technical), Omoku, face-validated the HEI.  

The HEI questionnaire was used to isolate subjects into ERHE children and EPHE children.  

The ELAT consisted of twenty multiple-choice objective items drawn from English language scheme 

of work as obtained for JSS Class I.   

 

Procedure 

The HEI questionnaire was administered on the subjects. Each response was scored 5 points.  A 

questionnaire response score of 50% was used as a cut-off point for isolation of subject into ERHE 

and EPHE. On the basis of this isolation, we obtained 125 subjects for ERHE group and 200 for the 

EPHE group. The other instruments (ELAT and ELII) were then administered on the two groups.  

 

Data Analysis 

Both descriptive and inferential statistical technique: the mean, standard deviation and the t-test were 

used for data analysis.   

  The weighted mean score 

  WIMS is given by the relation. 

     N 

  WIMS  = ∑ Wi 

     i    =  1 

                                                        N 

Where Wi is the weight of each item response by the respondent, and N, the number of items.   

 

 

The average Weighted Mean Score for poor group was obtained using the formula  

    K 

                                      ∑  wims 

  AWMS          =        i    =  1 

                                                      K 

Where Wims is the weighed mean score pr questionnaire and K the number of respondents per 

group.   
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Result 

HO1:   There is no significant difference in the mean achievement scores of students from ERHE 

educational rich home and EPHE educational poor home.  

 

Table 1: Mean Standard Deviation and t-test Student Mean Achievement Scores 

 

Groups Mean S.D. D.F. t-Critical t-Calculated Decision at 

e<0.

05 

ERHE 58.67 6.47 323 1.96 28.05 * 

EPHE 41.56 4.54     

 

* Significant at e<0.05. 

 

Table 1 shows the analysis of differences in mean achievement scores of students from educationally 

rich home environment (EPHE).  t-calculated is greater than t-critical, indicating a statistically 

significant difference in their mean achievement scores.  

 

HO2:  There is no significant difference in the mean weighted scores on students’ interest inventory 

of students from ERHE and EPHE. 

 

Table II: Average Weighted Mean, Standard Deviation and T-test on Students Interest Scores for 

English Language. 

 

Groups AWMS S.D. D.F. t-Critical t-Calculated Decision at 

e<0.

05 

ERHE 3.40 0.35 323 1.96 38.5 * 

EPHE 1.86 0.40     

 

* Significant at e<0.05. 

 

Table II shows the analysis of difference in Average Weighted Mean Scores in the interest inventory 

for English Language for the two groups ERHE and EPHE.  In a 4-point scale, AWMS of 3.40 

indicates high interest for English language while 1.86 could indicate low interest for English 

language. The t-test analysis also indicated a statistically significant difference in the mean interest 

scales for English language between the ERHE group and EPHE group. The posited hypothesis is 

therefore rejected.  

 

Discussion 

Hypothesis One: 

Results show the existence of statistically significant difference in the mean achievement scores of 

ERHE and EPHE groups. The posited hypothesis was therefore rejected. It thus implies that the 



IMT  INTERNATIONAL  JOURNAL  OF  THE  ARTS  AND  SCIENCES, VOL. 1 NO. 2 
 

110 
 

provision of English Language activities builds good study habit in children, hence, greater 

performance in English language activities. This study thus confirms the works of Ogbeta (2014), 

who found that non provision of educational materials and parents’ non-challant attitude affects 

students’ educational achievement, and those of Onyejemezi (1980), Nwosu and Maduewesi (1980), 

and Egunsole (2014), who separately found in their research that home environment exerts great 

influence on the educational achievement of the child. Malik (2000) also asserted that the 

performance of any child at school is affected by the basic support the child gets at home. The 

difference in achievement can be attributable to the provision of educationally motivating materials 

that enhance English Language practices.   

 

Hypothesis Two: 

Results show the existence of statistically significant difference in the Average Weighted Mean 

scores on interest in English Language between the ERHE and EPHE groups. The posited hypothesis 

is thus rejected. By implication, it appears the provision of educational materials that encourages the 

study of English Language enhances interest in the learning of English Language by children. This 

study thus confirms the works of Malik (2000) who held the opinion that the family is the principal 

source of a child’s happiness and well being.  In other words, an educationally conducive home 

environment in addition to making the child happy can also make the child have interest in 

educational activities and pursuit. It could also be inferred that the provision of education materials 

creates a stimulating environment and improves the learning progress of children. This confirms 

Fontana’s (1981) assertion that poor living conditions, unstimulating environment and lack of 

educational play material adversely influence and adversely act as a powerful handicap to the 

learning progress of children.  Indeed, the provision of an educationally conducive environment 

might have evoked interest in English Language, more so, when the materials are English Language-

based.   

 

Implication of Findings to Parents and Other Education Stakeholders and Recommendation 

The findings of this research have tremendous implication on both parents and other stakeholders in 

the education industry. In the first instance, a situation where 125 out of 325 students indicated 

coming from ERHE shows that most parents might not be aware of the need to have a home that will 

encourage academic activities that promote good study habits.  Parents should be informed of the 

fact that learning does not take place only within the four walls of the school. It might be necessary 

for parents to provide educational activities and materials at home and should so encourage their 

children. New knowledge will be developed as the children interact with educational materials and, 

thus, build in the children an improved study habit.  

It might appear that the economic situation may hamper the provision of these materials by 

indigent parents. However, children should be given equal opportunity to develop themselves. In this 

regard, this study calls on all other stakeholders to consider it necessary to establish libraries in the 

rural communities in particular. This will not only enhance students study habit and give room for 

interaction with learning materials, but will also direct children’s attention from delinquent 

behaviour to useful educational behaviour.  
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