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Abstract  

English language has contributed immensely in the unification of African peoples –villages, 

communities and nations - characterised by multi-ethnic, multi-tribal, multi-cultural and multi-

indigenous language formations. Since the introduction of English language through colonization, 

African people now understand one another better and also interact more, with the effect of reduced 

inter-tribal conflicts and improved international relations and trade among African nations and the 

larger world community. With improved technological input, the world has truly become a global 

village. The English language has been a major factor driving the world‟s enhanced communication 

effort. This is, however, not without the obvious endangerment of the indigenous languages of the 

colonized peoples of Africa. UNESCO, for instance, had predicted that the Igbo language would be 

nearly extinct by 2025 if the owners of the language failed to take the necessary steps to forestall its 

waning status. Worthy of note is the fact that English is the preferred language of choice by children 

of the Igbo language community, those on whose shoulders would have rested the task of 

transmitting the cultural values and norms to future generations. This presentation attempts to draw 

parallels between the increasing acceptance of the English language and the declining interest in the 

use of the Igbo language. The study found a gaping lacuna in the transmission of the cultural values 

of the affected peoples. Is there a significant correlation between the English language and extinction 

of the Igbo language, and what is the impact of English language on children‟s understanding of the 

cultures of their fathers in Igboland? This study tried to find answers these questions. Survey method 

was used in gathering data which were analyzed statistically with Spearman‟s correlation coefficient 

and Chi-square. 
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Introduction 

Pedagogy is the science of teaching. That is, the study and practice of the most effective techniques 

to teach persons of different ages and in different learning situations which may be liberal or 

vocational. To achieve the goal of education, many factors interplay – the instructor's own 

philosophical principles of instruction, the learner‟s background, knowledge, experience, situation 

and environment. 

Nigeria‟s official language and lingua franca is English. In spite of being a second language, 

it takes a centralposition and enjoys prime attention by both teachers and curriculum developers. 

Because of its importance in the educational, social, and economic spheres, learning English is given 
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priority over and above the mother tongue. The learning of the English language is compulsory and 

requisite for employment or admission into any institution of higher learning. Little wonder then that 

indigenous languages receive little attention from both the teacher and the learner.  

Ani (2012) points out that the appeal of any language resides precisely in its capacity to meet 

the needs of man for self-expression and for communication of experience in his day-to-day 

engagements with the world around him. Man needs language for the dissection and analysis of 

material reality and spiritual experience as well as for formulation of hypothetical statements, 

theories, and belief as well as value systems. In other words, beyond facilitating the communication 

of experience, a language must enhance man‟s cognitive abilities and functioning, if it is to be of 

permanent relevance or survive through the ages.  

The importance of native languages as the cup bearers of peoples‟ cultures and tradition 

cannot be overemphasized. That is to say that, the death or extinction of any language could also be 

synonymous with the erasure of the peoples‟ cultures and traditions.  Meanwhile, for any language to 

survive, it is important that children who are the hope of our tomorrow must be roundly taught and 

educated in it. Language extinction occurs when the language has no more native speakers, and 

becomes a "dead language." If eventually no one speaks the language at all, it becomes an "extinct 

language." 

In recent years, some native languages like the Igbo are feared to be disappearing at an 

accelerated rate due to the processes of globalization and neo-colonialism, where the economically 

more powerful languages like English dominate them (Ani, 2012; Austin and Sallabank, 2011). The 

tendency to be understood by a wider audience and the need for social acceptance are factors that 

may be contributing to this language dominance.   

 

Statement of the Problem 

The reported fast demise of the Igbo language has become a cause for concern to Nigerians and the 

international community. This is because of the feared erosion of the people‟s culture and tradition in 

the foreseeable future.  

Another view counter that the world has become a global village, hence, the teaching of 

children in “international” languages, like the English, will have no adverse effect on their mother 

tongue but would rather position them better for competition in the global arena. However, a third 

perspective took a compromise position in the argument by asserting that teaching children in both 

their native Igbo language and an international language would do them better by acquainting them 

with their people‟s culture and tradition, while also exposing them to international culture-shocks 

and culture-transfers necessary for effective global competition. The study, therefore, set out to test 

the veracity or otherwise of these claims.   

 

Objectives of the Study 

The specific objectives of the study included: 

i. To ascertain if the teaching of children in their native language would significantly arrest 

the fast demise of the Igbo language. 

ii. To determine if the teaching of Igbo children in English will have no adverse effect on 

their mother tongue and the feared extinction of the Igbo language. 

iii. To examine if the teaching of Igbo children in both English and Igbo would help 

significantly sustain the speaking of the Igbo language in future and prevent its extinction. 
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Research Questions 

The following research questions aided in finding answers in the study: 

i. Would the teaching of Igbo children in their native language help to significantly arrest 

the fast demise of the Igbo language? 

ii. Would the teaching of Igbo children in English have no significant adverse effect on their 

understanding of their mother tongue and the feared extinction of the Igbo language? 

iii. Would the teaching of Igbo children in both English and Igbo help to significantly sustain 

the speaking of the Igbo language in future and prevent its extinction? 

 

Research Hypotheses 

The following null-hypotheses were tested in the study: 

i. The teaching of Igbo children in their native language would not help significantly to 

arrest the fast demise of the Igbo language. 

ii. The teaching of Igbo children in English would not have significant adverse effect on 

their understanding of the mother tongue and the feared extinction of the Igbo language. 

iii. The teaching of Igbo children in both English and Igbo would not help significantly to 

sustain the speaking of the Igbo language in future and prevent its extinction. 

 

Significance of the Study 

The study would help put to rest the raging argument by the three aforementioned perspectives over 

which is more important: the teaching of children in their native language, international foreign 

language and a combination of the two.  

 

Review of Related Literature  

 

Theoretical Framework  

The theoretical construct for this study is founded on learning styles theory, the implications on 

pedagogy and the link to cultural marginalization theory of language. 

 

Learning Styles Theory 

Glonek (2013) observed that there are currently 13 major models of learning styles that can be found 

in literature. However, two of the most predominant and widely used are Kolb‟s Learning Style 

Inventory (LSI) and the Myers-Briggs Type Indicator (MBTI). The LSI, developed in 1981, is 

derived from an experiential theory and model of learning developed by Kolb. This test categorizes 

learners into four prevalent learning categories: Diverging, Assimilating, Converging, and 

Accommodating (Kolb 1981).  

Divergers are best at viewing concrete situations from many different points of view and 

prefer brainstorming sessions as a way to generate ideas. Assimilators can logically process and 

organize a wide range of information and are more interested in ideas and abstract concepts. 

Convergers are best at finding practical uses for ideas and theories and enjoy solving problems. 

Accommodators often rely heavily on information from others and take actions based on instinct 

rather than logical analysis. According to Kolb‟s model, individuals may exhibit a preference for one 

of the four styles depending on their approach to learning. The implications of this for pedagogy is 

that one learning style may not suffice for the entire class, hence, educators should be on the lookout 
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for individual differences amongst the learners and try to accommodate that in their choice of 

teaching styles.  

On the other hand, according to Lage et al. (2000), the Myers-Briggs Type Indicator 

classifies individuals along four different personality scales. The scales identify how the individual 

relates to the world (Introvert or Extrovert); processes information (Sensing or Intuitive); makes 

decisions (Thinking or Feeling); and evaluates the environment (Judging or Perceiving). Whereas 

Kolb‟s experiential learning model focuses on how students take in and process information, the 

MBTI focuses on how students‟ personality traits affect their learning styles and their preferred 

methods of teaching. In essence, the MBTI is meant to determine how the ways in which individuals 

reach conclusions affect their interests and motivations. The implications of this on pedagogy is that 

educators must probe deeper to understand their pupils and students, in order to be able to effectively 

unlock the great potentials for learning hidden inside each of them. 

 

Link to Cultural Marginalization Theory of Language 

According to Ani (2012), the cultural marginalization of language occurs when indigenous 

populations, in order to achieve a higher social status, adopt the cultural and linguistic traits of a 

people who have come to dominate them through colonisation, conquest, or invasion. When the 

people gradually neglect and refuse to promote in official and unofficial communications their native 

language, consciously or unconsciously, they are culturally marginalizing their language. This is the 

situation found across the length and breadth of the Igbo nation and also amongst Igbos abroad and 

in diaspora.  

 

Igbo Language Extinction: A Review 

The Igbo language (also known, less commonly as Ibo) is an African language spoken in several 

African countries including Nigeria, Equatorial Guinea, and the Congo, among others. Having over 

eighteen million speakers, it is ranked fiftieth in the ranks of languages based on numbers of native 

speakers after Chinese, English, French and the likes (Oyelami, 2008). Odinye (2010) tahtdevresbo

eht egaugnalobgI elbissopfoksirehtsecaf noitcnitxe sisuoiresgnihtonfisraeyytfiftxenehtni

dnertehtesreverotenod.  

This fact was corroborated by one of the most respected traditional rulers in Igboland, the 

crown Prince of Nri Ancient kingdom, Anambra State, Prince Chukwuemeka Onyeso, who warned 

recently in a public function against the threat of imminent extinction of the Igbo language (Onyeso, 

2014). In the same vein, Madubuike (2013), who described the Igbo language as the "soul of the 

Igbos and their identity in the country” lamented that the language is facing serious threats of 

possible extinction. The same fears had long been expressed by Okere (2000), who called on the 

extinction theorists to help rescue the endangered language. 

 

English Language and the Threat to Igbo Language: The Nexus 

Nigeria was colonised by Britain, hence the adoption of English as the national language of a country 

with 3 major tribes (Hausa, Yoruba and Igbo) and as many as 245 other minor tribes (Oraegbunam, 

2010). The number of tribes and ethnic groups in the country also signify the number of languages. 

The official language of Nigeria, English, the former colonial language, was chosen to facilitate the 

cultural and linguistic integration and unity of the country (Odinye& Odinye, 2010).  

Unfortunately, in Nigeria today, many Igbos do not speak their language in their daily 

communications. It is a fact that in many urban Igbo areas, the use of Nigerian Pidgin English has 
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replaced the use of Igbo in daily conversations.  This underlines the threat English poses to the Igbo 

language and as can be seen, it is largely self-inflicted. 

 

Methodology 

A combination of experimental and survey method was used in the study. The experimental side 

comprised classroom test of primary school pupils drawn from three (3) schools in Enugu metropolis 

(St. Barnabas Primary School, Gariki-Awkunanaw, Uwani Primary School, and University of 

Nigeria Primary School). 30 pupils were selected as study participants from each of the three 

schools. The 1
st
 set of 30 pupils from St. Barnabas Primary School were taught in both English and 

Igbo languages; the 2
nd

  group from Uwani Primary School were taught in English only; while the 

last group from University of Nigeria Primary School were taught in Igbo language only. The pupils 

were exposed to certain drawings and paintings for 3 months and asked later to describe and explain 

them. 

The data generated from the experiment was analysed in mean scores, while higher statistical 

tool of Chi-Square (X
2
) was used to further test the statistical significance of the results obtained. 

Two teachers from each of the three primary schools were selected to score the students on rotational 

basis.  

 

Data Presentation and Analysis 

 

Table 1: The Pupils’ Gender Distribution Ratio Data  

Options  Frequency  Percentage  

Male  

Female  

48 

42 

53.33% 

46.66% 

Total  90 100% 

Source: Field survey, 2014  

 

48 or 53.33% of the pupils were male, while 42 or 46.66% were female. This shows a relatively fair 

gender balance.  

 

Table 2: The Pupils’ Age Distribution Ratio  

Options  Frequency  Percentage  

4 – 6 years  

7 – 9 years  

10 - 12 years   

32 

31 

27 

35.56% 

34.44% 

30% 

Total  90 100% 

Source: Field survey, 2014 

 

Data displayed on Table 2 show that 35.56% of the pupils were in the age range of 4 to 6 years. 

34.44% of them were in the age bracket of 7 to 9 years, while 30% were in the age range of 10 to 12 

years.  
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Table 3: The Teachers’ Assessment of the Pupils’ Performance in Learning of the Paintings in 

Igbo only  

Options  Frequency Percentage 

Very Good 

Good 

Fair 

Poor  

26 

28 

20 

16 

28.89% 

31.11% 

22.22% 

17.78% 

Total  90 100% 

Source: Field survey, 2014 

 

From the teachers‟ rating of the pupils‟ taught in Igbo only displayed on Table 3, 28.89% scored 

„Very Good‟ in pedagogic learning of the paintings, 31.11% scored „Good,‟ 22.22% scored „Fair‟ 

while 17.78% scored „Poor‟.   

 

Table 4: The Teachers’ Assessment of the Pupils’ Performance in Learning of the Paintings in 

English only  

Options  Frequency Percentage 

Very Good 

Good 

Fair 

Poor  

15 

23 

23 

29 

16.67% 

25.56% 

25.56% 

32.22% 

Total  90 100% 

Source: Field survey, 2014 

 

From the teachers‟ rating of the pupils‟ taught in English only displayed on Table 4, 16.67% scored 

„Very Good‟ in pedagogic learning of the paintings, 25.56% scored „Good‟ another 25.56% scored 

„Fair‟ while 32.22% scored „Poor‟.   

 

Table 5: The Teachers’ Assessment of the Pupils’ Performance in Pedagogic Learning of the 

Paintings in both English and Igbo  

Options  Frequency Percentage 

Very Good 

Good 

Fair 

Poor  

33 

39 

10 

8 

36.67% 

43.33% 

11.11% 

8.89% 

Total  90 100% 

Source: Field survey, 2014 

 

The teachers‟ assessment of the pupils‟ taught in both English and Igbo displayed on Table 5 reveals 

that 36.67% scored „Very Good‟ in pedagogic learning of the paintings, 43.33% scored „Good‟, 

11.11% scored „Fair‟, while 8.89% scored „Poor‟.   
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Data Analysis 

Test of Hypothesis One: 

Ho: The teaching of Igbo children in their native language would help significantly to arrest the fast 

demise of the Igbo language. 

Hi: The teaching of Igbo children in their native language would not help significantly to arrest the 

fast demise of the Igbo language. 

 

Test Statistics = Mean Scores 

 

Decision Rule  

Accept that the teaching of Igbo children in their native language would help to significantly arrest 

the fast demise of the Igbo language if up to half or more of the entire students score above 60%. 

Otherwise, reject.  

If Outcome, 45 students‟ scores > 60% = Accept (Acceptable Result) 

If Outcome, 45 students‟ scores < 60% = Reject (Unacceptable Result).  

 

Table 6: Analysis of the Pupils’ Cumulative Scores in Igbo only 

 S/N Score Ranges Number of Students Grades 

1. 

2. 

3. 

4. 

 

75 - 100% 

60 - 74% 

45 - 59% 

0 – 44 

26 

28 

20 

16 

Very good 

Good 

Fair 

Poor 

5 Decision 52 scored > 60%  Acceptable 

Source: Field survey, 2014 

 

Interpretation: 

Table 6 above shows that 26 of the Igbo language-only pupils (group „A‟) scored above 60%, while 

36 pupils scored below 60%. Hence, we accept the null-hypothesis which says that: „The teaching of 

Igbo children in their native language would help significantly to arrest the fast demise of the Igbo 

language.‟ 

 

Test of Hypothesis Two: 

Ho: The teaching of Igbo children in English would not have significant adverse effect on their 

understanding the mother tongue and the feared extinction of the Igbo language. 

Hi: The teaching of Igbo children in English would have significant adverse effect on their 

understanding the mother tongue and the feared extinction of the Igbo language. 

 

Test Statistics = Mean Scores 
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Decision Rule  

Accept that the teaching of Igbo children in English language would help significantly to arrest the 

fast demise of the Igbo language if up to half or more of the entire students score above 60%. 

Otherwise, reject.  

If Outcome, 45 students‟ scores > 60% = Accept (Acceptable Result) 

If Outcome, 45 students‟ scores < 60% = Reject (Unacceptable Result).  

 

Table 7: Analysis of the Pupils’ Cumulative Scores in English only 

 S/N Score Ranges Number of Students Grades 

1. 

2. 

3. 

4. 

 

75 - 100% 

60 - 74% 

45 - 59% 

0 – 44 

15 

23 

23 

29 

Very good 

Good 

Fair 

Poor 

5 Decision 38 scored > 60%  Not Acceptable 

Source: Field survey, 2014 

 

Interpretation: 

Table 7 above shows that only 38 of the English only pupils (group „B‟) scored above 60%, while 52 

pupils scored below 60%. Hence, we reject the null-hypothesis and accept the alternative hypothesis 

which says that: „The pedagogical teaching of Igbo children in English would have significant 

adverse effect on their understanding the mother tongue and the feared extinction of the Igbo 

language.‟ 

 

Test of Hypothesis Three: 

Ho: The teaching of Igbo children in both English and Igbo would help to significantly sustain the 

speaking of the Igbo language in future and prevent its extinction. 

Hi: The teaching of Igbo children in both English and Igbo would not help to significantly sustain the 

speaking of the Igbo language in future and prevent its extinction. 

 

Test Statistics = Mean Scores 

 

Decision Rule  

Accept that the teaching of Igbo children in both English and Igbo would  help to significantly 

sustain the speaking of the Igbo language in future and prevent its extinction if up to half or more of 

the entire students score above 60%. Otherwise, reject.  

If Outcome, 45 students‟ scores > 60% = Accept (Acceptable Result) 

If Outcome, 45 students‟ scores < 60% = Reject (Unacceptable Result).  

 

Table 8: Analysis of the Pupils’ Cumulative Scores in both English and Igbo 

 S/N Score Ranges Number of Students Grades 
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1. 

2. 

3. 

4. 

 

75 - 100% 

60 - 74% 

45 - 59% 

0 – 44 

33 

39 

10 

8 

Very good 

Good 

Fair 

Poor 

5 Decision 72 scored > 60%  Acceptable 

Source: Field survey, 2014 

 

Interpretation: 

Table 8 above shows that 78 of the pupils taught in both English and Igbo (Group C) scored above 

60%, while only 18 pupils scored below 60%. Hence, we accept the null-hypothesis which says that: 

„The pedagogical teaching of Igbo children in both English and Igbo would help to significantly 

sustain the speaking of the Igbo language in future and prevent its extinction.‟ 

 

Summary of Result  

A summary of the results of this study show that: 

i. The teaching of Igbo children in their native language would help significantly to arrest 

the fast demise of the Igbo language. 

ii. The teaching of Igbo children in English would have significant adverse effect on their 

understanding the mother tongue and the feared extinction of the Igbo language. 

iii. The teaching of Igbo children in both English and Igbo would help significantly to sustain 

the speaking of the Igbo language in future and prevent its extinction. 

 

Discussion 

No matter the language used, children learn better under certain pedagogical methods. However, the 

result is better when children are taught in their native language, because most of the things of nature 

within their environment, culture and tradition found deeper meanings and explanations in the 

language of their mothers and fathers. This fact is confirmed by the result Number one in this study. 

Thus, it is the mother tongue is a veritable tool for increasing student comprehension and 

learning. However, in spite of all these, children would learn more under pedagogical styles that 

inter-mix native and an international language as the medium of communication, as shown by the 

finding in Number three of this study. 

 

Conclusion 

This study has helped to put to rest the debate in Nigeria on the veracity of teaching Igbo children 

either in their native Igbo language or in English which is a globalised international language. The 

people on both sides of this argument have good points to their claim. However, this study has 

shown that the core issueson both sides of the argument, to wit: saving the Igbo language from 

extinctin and positioning the children for future global competitions, would be better achieved when 

the children are taught in a combination of English and Igbo. This way, all the shades of interest are 

accommodated and the children learn even better. 

 

Recommendations 

 

Based on the findings of this study, the following recommendations are further proffered: 
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i. To save the Igbo language from extinction, children of Ibo descent all over the world should 

be taught in their mother tongue. However, they should also be taught in international 

languages, such as English, French, etc., in order to acquaint them with necessary linguistic 

tools for global competitions. 

ii. Teachers in the Igbo-speaking parts of Nigeria must undertake trainings in pedagogical 

styles, in order to arm them properly for effective teaching delivery to their students. 

iii. The Governments of the five Eastern States (Igboland) should sponsor teachers to the 

pedagogical training programmes. 

iv. Finally, the Igbo language should be made a compulsory subject in primary and secondary 

schools in the five South-East states in Nigeria as a pre-emptive measure against Igbo 

language extinction. 
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