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Abstract 

Over the years, language teaching has centred largely on the development of the four basic language 

skills of listening, speaking, reading and writing through a conscious well-prepared curriculum. A 

teacher is considered to be competent if he successfully downloads the content of his syllables to the 

students, but little or no consideration is given to the mode of delivery and the affective skills 

employed by the teacher to effectively deliver his subject especially in a second language teaching 

and learning situation. This paper, therefore, seeks to establish the importance of employing affective 

skills on the part of the teacher to positively influence the students to learn, taking into consideration 

their individual differences and attitudes to learning and the therapeutic effect and motivation it has 

on the learner of a second language, such as English. 
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Introduction 

A teacher’s effectiveness depends on his demonstration of the affective characteristics in the 

transmission of knowledge to the students. This is even more paramount in a language learning 

situation where the students are influenced by both positive and negative attitudes about the target 

language, which usually stem from stereotypes and superficial contact with the target culture. 

Whereas these attitudes can enhance learning if they are positive, negative attitudes can greatly 

impede language learning. However, the ability of the teacher to employ  not only the cognitive but 

also affective skills during teaching instructions can effectively checkmate and redirect such students 

to positive learning.  

What is meant by Affective Skills? According to Saint Exupery, as cited by Miller (1987, 

p.1), “That which is essential cannot be seen with the eye. Only with the heart can one know it 

rightly.’’ In other words, whereas the cognitive domain deals with the knowledge and understanding 

of the content of instruction, the affective skills is concerned with the ability of the teacher to connect 

with the individual students, identify and empathize with them personally and gradually influence 

them to a more positive attitude to learning. This is aptly summarized in the words of Brown (2000, 

p.180), “All students possess positive and negative attitudes in varying degrees and negative ones 

can be changed by thoughtful instruction methods (materials and activities) that help students 

achieve an understanding and appreciation of the foreign culture” . 
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Problem of the Study 

Most teaching and learning situations emphasize on syllable-content as against the interest of the 

students. This study therefore seeks to de-emphasize this trend and establish the significance of 

inculcating the affective skills in the teaching and learning context, taking cognisance of the attitudes 

and individual differences of the students for a more personalised and motivational instruction. 

 

Objectives of the Study 

The major objective of this study is to establish the need for a positive attitude for both learners and 

teachers towards the acquisition of a second language and to establish a connection between positive 

attitude and successful learning. Specifically, the study aims at: 

i  synergizing content and affective language learning approach for a comprehensive input to 

maximize learners outcome. 

ii.  Creating a naturalistic language learning environment which is free from stereotypes and 

strict standard conventions. 

 

Significance of the Study 

The study is significant because it will assist in these ways: 

i.  To sensitize teachers on the positive transformation of learners’ negative attitudes through 

motivation of learners in a language situation. 

ii.  To encourage learners of English as a second language to develop positive attitudes towards 

the target language, devoid of stereotypes and superficial bias, which ultimately increase their 

interest and proficiency in the language being acquired. 

iii.  To instil confidence amongst second language learners to boldly discuss their areas of 

difficulty and deficiency within the instructional environment and let the teacher design an 

individualised remedial mode of instruction.   

 

Review of Literature 

A number of writings have been done by researchers on learning, general principles and theories of 

learning. However, the more generally accepted definition of learning is summarised in the words of 

Anih et al (1987, p. 61) as “a relatively permanent change in behaviour due to experience”. Learning, 

according to this definition, can either be casual or deliberate. Whereas  casual learning can take 

place by chance, resulting to a permanent change  in behaviour; deliberate learning takes place in any 

formal or non-formal educational setting which normally consists of the teacher, the taught and the 

learning environment. 

Buttressing on the nature of deliberate learning, which this study is concerned with, Onwuka, 

as cited in Anih (1987), stated that this change in behaviour is brought about by the teacher, who is 

properly trained for the job and the learners who are making conscious effort to learn. However, for 

meaningful learning to occur, the vocabulary used by the teacher must be sound, and tailored to the 

needs of the learner. Other factors to be considered for learning are the teacher’s knowledge of the 

subject matter and, most importantly, the mannerism in which he conveys his ideas to be able to 

connect emotionally with his students for learning to take place. This last consideration is referred to 

as the affective level of knowledge transmission, which centres on the attitudes and individual 

differences of the learners which invariably determines the mode of instructional delivery. Other 

levels of learning include the cognitive and psychomotor levels of learning respectively.   
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Language Learning 

The concept of language is as old as man. This is because language is a peculiar possession of human 

beings who have conventionalized utterances. Barbara & Strang in Ogbodo J.C. et al (2010, p.2) 

opine that ’’Language is nothing but a set of human habits, the purpose of which [is] to give 

expression to thought and feeling and especially to impart them to others.’’ 

There are thousands of languages in the world today and each has its structure which is 

peculiar to it. Robert Hall, in Ogbodo et al (2010) opines that all languages share one common 

attribute and interact with each other by means of oral arbitrary symbols. Language learning, 

therefore, refers to the acquisition of these oral arbitrary symbols for the purpose of communication. 

Language can be learned in different contexts: as a first language, second language and 

foreign language. The term, first language (L1), refers to the first language a person acquires at birth 

which most times is the language of his immediate environment. This is the only language learnt by a 

monolingual speaker.  

The second language (L2) refers to a bilingual speaker who acquires a second language in 

addition to his first language or mother tongue. For most Nigerians, English is their second language, 

having first acquired their native languages. 

The foreign language (FL) refers to the language learnt by an individual for the use of 

international and social transaction, alongside his first and second languages. In this case, the speaker 

may have a superficial knowledge of the language to communicate across frontiers.  

 

Motivation and Attitudes in Second Language Learning  

The acquisition of a second language helps to create bilingual and multilingual citizens. In Nigeria, 

for example, the average Nigerian at first, acquires his native language or mother tongue which he 

uses to communicate within his immediate environment and culture.  The need for a second 

language, such as English, could either be instrumentally or interactively motivated .Motivation, 

according to Anih et al (1987, p.65) can be generally described as “the energising force that propels 

an individual to achieve his goals”. However, motivation in this study can be seen as a positive 

enforcement towards language learning. Spolsky (1992) regards motivation as a key component of a 

model of language learning. Most times, the learner of English as a second language in Nigeria 

strives to acquire the language to become educationally relevant, to get a job, or study in the country 

where English is spoken, whereas integrative motivation is held by students who want to join with 

“the culture of the second language group and become involved in social inter-change in that group” 

(Brown, 2000, p.162). However, whatever the motivation for second language learning, the teacher 

has to apply some motivational strategies in his teaching which are extrinsic to the learner, to further 

maximize the learners’ individual potentials and competence. Deci and Ryan (1985) recognize the 

need for this type of motivation in addition to those intrinsic to the learner as earlier discussed. They 

opine that whereas students are intrinsically motivated within themselves, resulting in internal 

feeling of self-determination and competence, the students need to be extrinsically motivated to carry 

out some actions to achieve some instrumental end, such as earning a reward or avoiding a 

punishment. Ultimately, motivation in whatever form in the learning situation is simply aimed 

towards creating a positive attitude in the learner as well as helping develop methodological 

applications to improve the teaching and learning of a second language. 

Brown (2000, p180) posits thus: 
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Attitudes are cognitive and affective, that is, they are related to thoughts as well as feelings 

and emotions. Attitudes are developed and ultimately influenced by parents, peers and 

interactions with people of social and cultural differences. Therefore, attitudes form one’s 

perception of self, of others, and of the culture in which one is living.  

This means that attitudes can either be positive or negative. Positive attitude towards the second 

language and its culture increases language learning success while negative attitudes impede the 

language learning process. This study therefore tries to emphasize the inculcation of positive 

attitudes amongst language learners through the teacher’s experience and adoption of some affective 

language teaching strategies that can encourage students to be more positive towards learning 

English as a second language.   

 

Problems of Learning English as a Second Language 

There is no gain saying the fact that the learner of English as a second language is faced with a lot of 

problems which include: 

i.  Poor attitude to learning. 

ii.  Issue of interference from the mother tongue. 

iii.  Over assumptions transferred from the knowledge of the first language. 

iv.  Differences in the segmental and supra-segmental features of both the first and second 

language. 

v.  Code switching and Code mixing. 

vi.  Stereotypes and bias on the culture of the target language and the language itself, amongst 

learners which lead to decreased motivation, and performance. 

  

Affective Skills for Effective Language Teaching  

Studies in this area have shown a correlation between positive attitudes and successful learning. 

Motivated students have greater self-confidence in their second language learning, resulting in a 

greater willingness to communicate (Ellis, 1994). The teacher has to create a teaching experience and 

a learning situation which is characterized by positive emotions. This can be achieved if the teacher 

exhibits affective skills that will encourage and bring out the best in the students. 

 

These skills include: 

i.  Enthusiasm: A teacher must exhibit a contagious enthusiasm for his teaching. He has to 

enjoy transmitting knowledge and making the students’ participation apparent and infectious. 

His passion for teaching must instil a passion for learning in the students. However, a lot 

depends on the personality of the teacher and how he acts in the classroom because this will 

influence how the students react to the target language and ultimately their success in 

learning it. 

ii.  Creativity: Teaching must transcend from mere strict adherence to an outline or syllabus. 

The creative teacher tries to engage the minds of the students using a myriad of techniques 

like games, comics, songs, information-gap exercises, problem solving and other techniques 

that allow the student to apply the skills already developed in his first language in learning 

the second language. The creative teacher strives to avoid monotonous and repetitive 

instructions and prepares his instruction in the most motivating and exciting way in order to 

carry the students along. 



IMT  INTERNATIONAL  JOURNAL  OF  THE  ARTS  AND  SCIENCES, VOL. 1 NO. 2 
 

68 
 

iii.  Humour: Humour in teaching helps in alleviating nervousness. The teacher must laugh 

together with the students in the course of passing his message across. The students should 

have a good time learning (learning with fun) and this increases the pace at which the 

students learn and make mistakes and learn from them. In this regard, Krashen, cited by 

Miller (1987, p. 1), says:  “With humour, the affective filters of the students become low, and 

this facilitates acquisition”.    

iv.  Challenging: The effective teacher must be able to challenge the students to use their passive 

knowledge of their target language which is always greater than their active knowledge. The 

teacher should avoid reverting to their first language to encourage the students to speak in the 

target language. This prepares and challenges the students to speak in that language and thus 

eradicates the switching of codes in instruction which can be confusing to the students. 

However, the teacher should be able to maintain a level of difficulty high enough to challenge 

the students, but not so high to discourage them. 

v.  Encouraging and Patient: A good teacher must demonstrate incredible  patience  with all of 

his students, and never display a show of displeasure  overtly or covertly,  for endless 

corrections  of students’   mistakes  and individual  flaws. When the teacher displays a 

positive and encouraging disposition towards the students, the students apply themselves 

more diligently and this enhances success. The teacher should allow students adequate   

practice and trials on disadvantage areas and never give up on any student’s ability to 

progress. 

vi.  Interest in the Students: A teacher should be able to develop a keen interest in his students, 

strive to discover discussion topics that interest them individually. He has to give 

opportunities for coherent self expression. Most students feel fairly incompetent when they 

cannot express themselves adequately in the target language .The teacher must discover 

pleasure areas to motivate each student to come out of his shell and explore possibilities of 

expressions in the target language. 

vii.  Evaluating the Students through Questions: Teachers should be able to allot minutes for 

evaluating students’ understanding of the subject taught. First, teachers need to encourage 

students, not only to study what is required, but to pursue other areas of interest.  Acquisition 

is usually facilitated when it concerns information that students need or are interested in.  

Moreover, every teacher must appreciate students’ efforts and overtly motivate them to 

achieve greater heights. 

viii.  Recognize Students’ Individual Differences: Ability to treat each student as a person on 

equal basis with every member of the class (regardless of sex, marital status, race) by the 

teacher makes an effective teacher. Moreover, the teacher should be able to identify areas of 

strength and weakness of each student and consciously strive to maximize or remedy these 

areas respectively. Playing affective roles by the teacher entails him being unbiased towards 

the brighter and more energetic students at the expense of the less talented ones. 

 ix.  Good Mental Health: The teacher must possess emotional stability so as to maintain a 

reasonable level of concentration and alertness in his teaching. When a teacher is emotionally 

unstable, he fails to connect psychologically with the students thereby blocking any learning 

/acquisition from taking place. 

Generally, a teacher’s effectiveness depends on his demonstration of these affective 

characteristics in his teaching. According to Miller (1987), these skills are inborn in some 

teachers while others require conscious effort to grasp them. However, the synergy of 
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affective skills, good class management and academic knowledge will place the teacher in 

good stead amongst his students. 

 

Advantages of Inculcating Affective Skills in Language Teaching 

i. The teacher concentrates on the students instead of the subject matter. 

ii. A more relaxed atmosphere is created for learning. 

iii.  The teacher encourages more use of the target language as against the mother tongue by the 

students. 

iv.  Language instruction are tailored to suit individual differences and needs amongst students. 

v.  It boosts self-confidence amongst students since the instructions are personalised. 

vi.  Eliminates fear and anxiety amongst students in the learning environment. 

vii.  The student’s negative attitudes are rechanneled while the positive ones are maximized by the 

teacher during instruction. 

viii.  Praise and Motivation are given to students by the teacher when it is deserved. 

ix.  Extemporaneous speaking is encouraged amongst students and they are challenged to express 

themselves individually. 

x.  Improves Cognitive skills and strengthens learners’ mother tongue.   

 

Conclusion 

Students’ ability to learn a second language can be influenced by: 

i. Their attitudes towards the target language, the target language speakers and their culture. 

ii.  The social value of learning the second language. 

iii.  The students’ attitude towards themselves as members of their own culture. 

Students possess positive and negative attitudes in varying degrees and the negative 

ones can be changed by thoughtful instructional methods, such as using materials and 

activities that help students achieve an understanding and appreciation of the foreign culture 

(Brown, 2000). 

However, attitudes can be modified by experienced, language-learning strategies adopted by 

a trained teacher and one of such strategies is the inculcation of affective skills into the learning and 

teaching of language such as English. Some of these skills include: creating a challenging learning 

environment, creativity, humour, teaching with enthusiasm, consideration for individual differences 

amongst students and a good mental disposition. These skills, when exhibited by the teacher, help to 

mould the students’ attitude positively for second language acquisition. 

It is clear that students’ learning potential increases when attitudes are positive and 

motivation runs high.  

 

Recommendation 

Going by the foregoing, the writer recommends the inculcation of affective skills alongside the 

development of the cognitive skills of students in the teaching of English as a second language for a 

holistic human development. 
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