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 Abstract 

The study investigated the NDDC and their education interventions in Aba Education Zone (AEZ) of 

Abia State. Two research questions and one hypothesis formulated guided the study. All the teachers 

of Aba Zonal Education public secondary schools constituted the population of the study. Multistage 

proportionate cluster random sampling technique was used to select 540 teachers as the sample size. 

A researcher made Education Intervention and Adequacy Assessment Questionnaire (EIAAQ) with 

reliability estimate of internal consistency of 0.72 using Cronbach Alpha technique was used to 

collect data. The instrument was adequately validated by experts both in measurement and evaluation 

as well as educational administration. Mean was used to answer the research questions while t-test 

statistic tested at 0.05 level of significance was used to test the null hypothesis. Findings are that 

NDDC intervenes only in the areas of infrastructural facility development, provision of both 

instructional resources and teacher capacity building. Result also shows that these interventions apart 

from infrastructural facilities are grossly inadequate to meet the teaching and learning needs of 

secondary schools in AEZ. It was therefore recommended among others that: NDDC should 

introduce more areas of intervention like scholarship and other academic incentives for both teachers 

and students. They should also increase the frequency and scope of capacity building for teachers as 

well as embark on the provision of more instructional resources to meet the needs of teaching and 

learning in our secondary schools. 

  

Background to the Study 

 One of the antecedents of education in Nigeria is series of interventions. Educational interventions 

are those involvements of individuals, organizations, governments, missions and so on, in the affairs 

of the school or educational systems that is geared towards positive change in order to affect the 

outcome or settle particular conflicts bedeviling the system (Onwugbufor, 2012). In Nigeria, the 

education system from its inception has suffered a lot of crisis and problems which demands 

interventions. Such problems are informed by lack of funds, infrastructural resources, instructional 

resources, good policies and programes and so on. These in one way or the order has caused the 

educational system to experience different forms of intervention with a view to providing lasting 

solution to the attendant problems. 

  Governments’ recognition of education as an essential ingredient for the development of both 

micro and macro levels (Tahir, 2005) and an instrument par excellence for affecting national 

development (FRN, 2014) has earned the educational sector a lot of interventions. The missionaries 

were the first to intervene in the education of people in Nigeria. According to Fafunwa (1995), the 
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first ever intervention witnessed in the education system of the country was the introduction of 

western education as an intervention into the traditional education and this resulted in the 

establishment and building of formal schools by the missionaries in 1882. This intervention provided 

a boost to the existing traditional system, by introducing foreign culture into the already existing 

framework. It is this intervention that has brought the nation to this height of development being 

experienced today. 

  After many years of educational operation by the missionaries, the then colonial government 

considering the role of education in the development of the nations’ citizenry, decided to provide 

interventions to the already established missionary schools, having observed the precarious problems 

the schools were facing. This intervention was targeted towards providing succor to the problem of 

funding which bedeviled the system. By this action, the colonial administration made a spasmodic 

effort by earmarking three hundred pounds (£300) for the support of the missionaries’ educational 

work (Fafunwa, 1995). Since then, successive governments, philanthropists, as well as other 

organizations has continued to make contributions to the development of education in Nigeria with 

the understanding that only the government cannot carry the burden of providing functional 

education. These interventions are all geared towards boasting the quality of education as a panacea 

for achieving the national education goals spelt out in the National policy on education (FRN, 2014). 

In view of the foregoing, the Niger Delta Development Commission (NDDC) was established in 

2003 to carter for the educational needs of the people of the Niger Delta Region (NDR) (one of the 

cardinal interest of NDDC act 2003). In this act, NDDC was mandated to develop a master plan for 

sorting out such needs. Based on this, a framework of the educational needs were developed among 

which are; dilapidation of schools facilities evident in lack of basic infrastructural and instructional 

resources as well as capacity building for teachers to develop their competences for quality service 

delivery (NDDC 2001). This is in realization of the fact that quality education given out depends on 

some salient factors such as infrastructures, equipments, teaching aids and instructional materials and 

quality teachers (Onwugbufor, 2012). 

  Infrastructural facilities are physical and spatial materials that facilitate teaching and learning. 

Ememe, Onwuchekwa & Onuigbo (2012) defined it as those facilities provided by the schools for the 

purpose of enhancing teaching and learning and includes classrooms, laboratories, laboratory 

equipment, school furniture, the chalk board, tools and machines, audio and audio-visual aids etc. 

Also, Adeogwu as cited in Ememme et al (2012) inferred that infrastructural facilities are school 

plant which includes; classrooms, offices, recreational facilities, the entire school grounds, as well as 

material resources such as instructional materials, stationeries, educational plans and objectives and 

prescribed methodology. For Enaohwo & Eferekaya (1989), they are classified according to their 

values, use and importance in achieving educational goals. Hence, they classified infrastructural 

facilities into instructional, recreational and residential facilities. 

  Instructional materials/facilities are educational facilities. They are materials which the 

teacher incorporates into the teaching process to help the learner benefit effectively from learning 

experiences (Ugwu as cited in Ogbonna & Igwe, 2013). Thus they are stimulus for pupils, including 

books, periodicals, newspapers, charts, maps, slides, film, strip etc. Ememe et al (2012) describes it 

as, those facilities that have direct bearing on the process of teaching and learning such as 

classrooms, and equipment in them. Recreational facilities also, are facilities used for games and 

sports e.g. football, handball, basketball, volleyball, hockey, table and lawn tennis, others are indoor 

game facilities like ludo, draught, whot, chess, scrabble as well as snooker. Residential facilities 
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according to Enaohwo & Eferekaya (1989) are hostels, dining halls, staff residential quarters, 

staffrooms, offices, assembly halls and administrative buildings. 

 The importance of these facilities cannot be under estimated. They help to promote teaching and 

learning in schools. The availability of quality infrastructural facilities in school increases the 

aesthetic value of the school and as such attracts the admiration of the community. Research also 

shows substantive evidence of the importance of infrastructural facilities in schools. Ememe et al 

(2012), shows a positive significant relationship between academic performance of pupils and 

availability and adequacy of infrastructural facilities in schools. They concluded that learning takes 

place better and faster in a school environment with high level of buildings, accommodation, 

furniture and equipment than in an environment where the items are lacking. And that teacher 

teaches well in a well equipped school with accommodation and facilities than when the facilities are 

lacking. Also Ebong (2006) found that effectiveness in teaching can only be realized if the materials 

are available, adequate and utilized. This insinuates the fact that effective teaching and learning 

cannot take place without adequate infrastructural and instructional facilities. Hence, Castaldi (1979) 

observed that the adequacy of school facility is measured by the extent to which it satisfies the 

requirements of the school programme.  

  Therefore availability, adequacy and utilization of school facilities will enhance teaching and 

learning and this will lead to the achievement of educational goals. Moreso, availability, adequacy 

and use of school facilities by teachers will increase teacher productivity, effectiveness and 

efficiency and hence, improve pupils’ performance in academics (Maduagwu & Nwogu, 2006). This 

shows that the quality of education which our children receive have great relevance to the 

availability, adequacy or lack of these facilities in schools. 

 However, despite these huge benefits of infrastructure and other facilities in schools, Eke (2010) 

regretted that these are not available in our schools at all or not adequate or where they are, they have 

deteriorated tremendously. The Federal Ministry of Education FME (2009) confirmed this assertion 

in her roadmap which specifies that;  

Many schools lack essential infrastructure to enable them function as safe, efficient and 

effective schools. The vast majorities whether urban or rural have no water, sanitation and 

electricity and these services need to be addressed as a mater of urgency. The physical state 

of classrooms are very poor, with floors full of holes, roofs and ceilings broken, in overall, 

the fabrics are in a poor state of repairs. Windows have shutters at best but these and doors 

are often not lockable so schools lack security. Few schools have perimeter fences or 

enclosure, again making them open to intruders and vandalism. In some circumstances 

furniture are stolen and classrooms are used as toilets (p.22) 

  Undoubtedly, this state of affairs among others could be responsible for intervention of the 

Niger Delta Development Commission (NDDC) in remedying the situation especially in the Niger 

Delta Region (NDR) of which Abia State and Aba Education Zone is a part. Ugochukwu, as cited in 

NDDC (2006), in analyzing the NDDC educational interventions in the region, claimed that NDDC 

tremendously has been involved in tackling the deteriorated learning environment as well as 

providing instructional materials in the schools of the NDR. The authority revealed that NDDC has 

been committed to intervening into the problems of education by providing physical infrastructure, 

furniture and science equipments. To buttress this fact, he statistically noted that as early as 2006, 

NDDC rehabilitated, completed and built 332 classrooms across the nine states in the NDR. Also, 

NDDC as cited in Onwugbufor (2012) revealed specifically that Abia State benefited immensely 

from the initiative of NDDC in fostering physical infrastructure, furniture and science equipment for 
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the schools. With the foregoing claims, it is expected that the academic wellbeing of the schools will 

grossly improve, but the result is reverse as poor performances in both internal and external 

examinations, especially in Aba Education Zone, has continuously being the reports in our schools 

(SEMB 2012). Hence, one is tempted to doubt the reality of NDDC educational interventions in the 

schools. As such, it becomes pertinent to investigate the NDDC’s interventions and its adequacy in 

providing for effective teaching and learning in the schools as a major thrust. 

 

Statement of the Problem 

 The role of NDDC in tackling the deteriorated learning environment has very much been echoed in 

the annals of media. It has also been claimed that NDDC as one of its cardinal interests has been 

providing infrastructures and other teaching and learning facilities. As a result, most concerned 

scholars in education had expected that with these facilities made available in schools, teaching 

would have been more effective, efficient and result oriented to the end that students performances 

would have progressively improved. But poor performances in results of both internal and external 

examinations have unabatedly increased. This worrisome situation has created serious doubts over 

the claims of NDDC interventions in the education sector. Still, there has continued to be a great 

outcry over the moribund state of infrastructures and facilities in our schools, thereby creating further 

doubts over the claim of NDDC on their improvement on the deteriorated learning environment and 

furniture as well as science equipments in schools of the NDR which Abia State and Aba Education 

Zone is a part. 

 There is dearth of empirical research over such claims and the overall adequacy. There is therefore a 

wide gap in knowledge on the type of educational intervention provided to schools in Aba Education 

Zone and the extent to which such interventions adequately satisfy the schools/educational needs of 

the students as well as teaching and learning processes. Based on these, the problem of research is 

hereby stated; what educational interventions do NDDC provide for the improvement of overall 

outcome of education and how adequate are such interventions in meeting the needs of students as 

well as teaching and learning processes in our secondary schools especially in Aba Education Zone? 

 

Scope of the Study 

 This study is delimited to determining the type of educational intervention made in the secondary 

schools of Aba Education Zone as well as investigating the adequacy of such interventions in 

meeting the needs of the schools in the zone. 

 

Purpose of the Study 

 The study is designed to investigate the NDDC and their education interventions in Aba Education 

Zone of Abia State. Specifically, the study sought to: 

1. Identify the education interventions made in secondary schools in Aba Education Zone 

2. Investigate the adequacy of NDDC education interventions in meeting the need of teaching 

and learning processes. 

 

Research Questions 

The following research questions were posed to guide the study: 

1. What education interventions are made in secondary schools of Aba Education Zone by the 

NDDC? 
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2. To what extent are the education interventions made to secondary school in Aba  Education 

Zone adequate in meeting the needs of teaching and learning processes? 

 

Hypotheses 

 The following null hypothesis was formulated and tested, at 0.05 significance level, to guide the 

study: 

The mean rating scores of teachers on the adequacy of NDDC education interventions in 

meeting the needs of teaching and learning process in secondary schools is not significantly 

different from the average. 

 

Research Design 

 The study adopted the survey design. This was designed to investigate the type of education 

intervention made to secondary schools by the NDDC and also determine the adequacy of such 

intervention in meeting the needs of teaching and learning processes in secondary schools in Aba 

Education Zone of Abia State. 

 

Population of the Study 

 The population of the study comprises all 1875 teachers in the public secondary schools of Aba 

Education Zone of Abia State (Statistic Dept. SEMB Aba Zonal Office 2015). 

 

Sample and Sampling Technique 

 A sample size of 540 teachers was drawn through proportionate cluster random technique and this 

constitutes about 28.8% of the population of teachers in Aba Education Zone of Abia State. 

  

 Instrument for Data Collection 

 The instrument for data collection was a researcher made structured questionnaire known as 

Education Intervention and Adequacy Assessment Questionnaire (EIAAQ). The instrument is made 

up of 2 parts: Sections A and B, Section A consists of personal data of the respondents while Section 

B is made up of 2 clusters. Cluster 1 is a four point scale of strongly agree (SA), 4 points, agree (A), 

3 points, disagree (D), 2 points, and strongly disagree (SD), 1 point, while cluster 2 is structured with 

highly adequate (HA), adequate (A), not adequate (NA), and undecided (UD), with 4, 3, 2, 1 points, 

respectively. The 2 clusters are made up of 20 items (10 items each). 

  

Validation of the Instrument 

 The instrument was validated by 3 experts, 2 in measurement and evaluation and 1 in educational 

administration. The correction and other inadequacies of the draft instrument as observed by the 

experts were duly effected 

  

Reliability of the Instrument 

 The reliability of the instrument was determined for internal consistency using cronbach alpha 

techniques which yielded 0.72. With this, the instrument was assumed to be reliable for the study. 

  

Method of Data Analysis 

 Mean and standard deviation were used to answer the research questions while the t-test statistic was 

used to test the null hypothesis at 0.05 probability level. The average of the responses was 
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determined by multiplying the criterion mean (2.5) by the number of items of the cluster (2.5 x 10 = 

25). Also items of cluster 1 that scored 2.5 and above were accepted as an educational intervention 

made by the NDDC in the secondary schools of Aba Education Zone. Those less than that were 

rejected as being true. 

 

Results 

 

Research Question One: 

What education interventions are made in secondary schools of AEZ by the NDDC? 

 

Table 1: Mean Response Scores of Teachers on the Education Interventions Made by the NDDC in 

the Secondary Schools of AEZ 

S/N Items SA 

4 

A 

3 

D 

2 

SD 

1 

Total X S A/R 

1       provision of physical structures, classroom 

blocks, offices, laboratory and library 

325 100 80 35 1795 3.32 0.95 Agreed 

2   Ppr     provision of instructional materials 

(charts, maps, books, boards, science 

equipment) 

210 160 96 74 1586 2.94 1.05 Agreed 

3       Ppro   provision of other equipments like 

projectors, computers, library 

equipments, flannel boards, video and 

audio visual equipments 

101 96 183 160 1218 2.26 1.08 Disagreed 

4 Perimeter fencing 87 90 165 198 1146 2.12 1.08 Disagreed 

5                  prvision of sports and 

 recreational equipments 

100 79 210 151 1208 2.24 1.05 Disagreed 

6 provision of funds (fiscal cash) 62 72 186 220 1056 1.95 0.99 Disagreed 

7 Training of teachers 

(capacity building for teachers) 

312 130 98 - 1834 3.40 0.78 Agreed 

8 Scholarship for students and 

 Teachers 

- 23 280 237 866 1.60 0.57 Disagreed 

9 Medical facilities or services for 

 students and teachers 

- - 110 430 650 1.20 0.40 Disagreed 

10 Payment of incentive allowances  

to teachers, indigent students or students with 

excellent performances 

- - 260 280 800 1.48 0.50 Disagreed 

 Total     12159 22.51 8.45  

                           N = 540 

 

Table 1 shows that out of 10 items of intervention listed, only 3 had mean value above the criterion 

of 2.5. These interventions are: provision of physical structure (infrastructures), provision of 

instructional materials and capacity building for teachers. This means that respondents agreed on 

them as the interventions NDDC makes in secondary schools in Aba Education Zone of Abia State. 
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Research Question Two 

To what extent are the education interventions made in secondary schools of AEZ adequate in 

meeting the needs of teaching and learning processes? 

 

Table 2: Mean Rating Scores of Respondents on the Adequacy of the Education Intervention of the 

NDDC in Meeting the Teaching and Learning Processes in AEZ Secondary Schools 

S/N Items HA A NA UD Total X S A/NA 

11 Provision of physical structures, 

classroom blocks, 

offices, laboratory and 

library 

312 100 60 68 1736 3.21 1.07 Adequate  

12 Provision of  

instructional materials 

 (charts, maps, books,  

         boards, science equipment) 

- 245 260 35 1290 2.38 0.60 Not Adequate 

13 Provision of 

other equipments like projectors, 

computers, library 

equipments, flannel 

boards, video and audio 

visual equipments 

- 64 387 26 1244 2.30 0.74 Not Adequate 

14 Perimeter fencing - - 513 - 1107 2.05 0.22 Not Adequate 

15 Provision of sports and 

recreational equipments 

- 40 491 9 1111 2.06 0.29 Not Adequate 

16 Provision of funds 

(fiscal cash) 

- - 503 37 1043 1.93 0.25 Not Adequate 

17 Training of teachers 

(capacity building for 

teachers) 

92 101 304 43 1322 2.45 0.87 Not Adequate 

18 Scholarship for students 

and teachers 

89 75 358 18 1315 2.44 0.80 Not Adequate 

19 Medical facilities or 

services for students and teachers 

- 44 376 120 1004 1.86 0.53 Not Adequate 

20 Payment of incentive 

allowances to teachers, 

indigent students or 

students with excellent 

performances 

- 8 449 92 996 1.84 0.40 Not Adequate 

 Total     12168 22.52 5.77  

 

Table 2 shows that among the areas NDDC intervenes in the secondary schools in AEZ, only such 

intervention as provision of physical structures (infrastructure) is adequate in meeting the teaching 

and learning needs of the schools. This is because all the teachers’ mean ratings were above the 

criterion. Teachers mean ratings on other areas of intervention by the NDDC such as provision of 
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instructional materials/resources as well as teacher capacity building as in items 12, and 17 are 

grossly inadequate in meeting the needs of teaching and learning process in AEZ. 

 

Hypothesis 

The mean rating scores of teachers on the adequacy of NDDC education interventions in meeting the 

needs of teaching and learning processes in secondary schools is not significantly different from the 

average. 

 

Table 3: Summary of z-test of teachers rating on the adequacy of NDDC education intervention in 

meeting the needs of teaching/learning process in secondary schools of AEZ 

 

Respondents Average/Expected  

Mean 

µ 

Sample 

 Mean 

X 

Sample  

Size 

N 

t-cal t-tab Decision 

Teachers 25 22.52 540 9.9887 1.96 Significant 

  

Result of data analysis as presented in Table 3 shows that t-cal (9.9887) is greater than t-tab (critical) 

value of 1.960; hence, null hypothesis is not accepted (rejected). However, since the calculated value 

of t-test is negative, it means that the mean rating scores of the teachers on the adequacy of NDDC 

education intervention in meeting the needs of teaching/learning processes in secondary schools in 

AEZ is significantly less than the average. This therefore means that NDDC education intervention is 

grossly inadequate in meeting the needs of teaching and learning processes in secondary schools of 

Aba education zone. 

  

Summary of Findings 

The findings of the study are summarized as follows: 

1. NDDC education interventions are restricted to only provision of physical structures or 

infrastructures, provision of instructional  materials/resources, as well as teacher capacity 

building in the secondary schools. 

 

2. Among all the NDDC education interventions in the secondary schools, only the provision of 

infrastructures is adequate in meeting the needs of teaching and  learning processes in 

secondary schools in Aba Education Zone. 

 

3. The level of adequacy of NDDC education intervention in meeting the  teaching/learning 

needs of secondary schools in Aba education is significantly less  than the average. 

  

Discussion of Results 

 One of the objectives of the study was to identify specific areas of NDDC education interventions in 

secondary schools of Aba Education Zone. Result of data analysis as presented in Table 1 shows that 

NDDC intervenes only in the areas of providing physical structures (infrastructures), providing  

instructional materials/resources, as well as in providing capacity building for teachers in the 

secondary schools. This finding agrees with the findings of Ugochukwu, as cited in NDDC (2006), 

that NDDC tremendously has been involved in tackling the deteriorated learning environment as 

well as providing instructional materials in the schools of the Niger Delta Region NDR. Also that 
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NDDC has been committed to intervening into the problems of education by providing physical 

infrastructure, furniture and science equipments. The findings of the study also aligns with 

Onwugbufor (2012) which revealed specifically that Abia State benefited immensely from the 

initiative of NDDC in fostering physical infrastructure, furniture and science equipments for the 

schools. 

  Another objective of the study was to investigate the adequacy of NDDC education 

intervention to secondary schools in meeting the needs of teaching and learning processes. Table 3 

shows that NDDC education intervention in secondary schools in AEZ is significantly less than 

average and as such are grossly inadequate in meeting the needs of teaching and learning processes 

in the secondary schools as it concerns AEZ of Abia State. This finding is in line with Eke (2010) 

who observed that despite huge benefits of infrastructure and other facilities in schools, these are not 

available in our schools at all or they are not adequate and where they are available they have 

deteriorated tremendously. It is also in congruence with Yara & Owoneye (2011) who investigated 

school facilities and academic achievement of secondary schools and found that interventions in 

terms of school facilities were highly inadequate both in rural and urban secondary schools. The 

findings buttressed Nwachukwu (1984) who discovered that there is a general inadequacy of 

resources in secondary schools during his survey of resources for teaching and learning biology in 

some new secondary schools in Lagos. This means that there is inadequate intervention in the 

provision of facilities in the schools studied. Onwugbufor (2012), recognizing the effort of the 

NDDC in providing capacity building for teachers for the development of competencies for their 

didactic tasks, encouraged the NDDC to reconsider improving on the frequency of their capacity 

building programs to meet up with the requirements for effectiveness in the teaching and learning 

process. This is to say that NDDC education intervention in this regard is inadequate in meeting the 

needs of teaching and learning processes in the secondary schools. 

 

Conclusion 

There is therefore an attendant need for the NDDC to reconsider their policy plan and improve on 

their budgetary allocation for education interventions in order to increase their interventions in 

further areas and to boost their capacities in providing for the secondary schools. This is the only 

way the problem of inadequacy would be solved as a means of achieving the educational goals, 

especially as it affects the Niger Delta Region (NDR). 

 

Recommendations 

Based on the findings of the study, the following were recommended 

1. The NDDC should introduce more areas of intervention to encourage both teachers and 

students to contribute to the academic development of the Niger Delta Region especially 

scholarships, and other academic incentives for both students and teachers. 

 

2. NDDC should increase the frequency and scope of training given to teachers to encourage 

more teacher participation. 

 

3. NDDC should also embark on the provision of more instructional resources to meet  up 

with the need of teaching and learning especially with the increasing enrolment in schools. 
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