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Abstract  

Reading is one of the four language skills universally recognized by linguists and language 

educators. It is a process by which written words are decoded in order to gain meaning from 

the printed text. Reading is an important aspect of French as a foreign language (FLE) and the 

students are expected to acquire the skill. The students are said to have acquired the reading 

skill if they are able to pronounce the letters, sounds/symbols, words and also decode the 

meaning of ideas, thoughts from the printed text. Reading in FLE is an excellent way to learn 

new vocabulary and get familiar with French syntax, while at the same time learning about 

some topic, be it politics, culture, or a favorite hobby, thus enabling them to communicate 

meaningfully and effectively in the language. It is however sad to note most French students in 

the higher institutions possess a bad command of the language; a factor that is directly linked 

to poor reading culture, which is a product of wrong teaching methods and insufficient use of 

instructional materials for teaching reading by the teachers. Thus, this paper examines the 

methods used by the teachers for teaching reading in FLE and identifies the instructional 

materials used by the teachers for teaching reading in FLE. It was recommended among other 

things that during reading lessons, the teachers need to use cooperative, discussion and 

dramatization methods to allow the students participate and interact among themselves. 
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Introduction  

Reading is one of the four language skills universally recognized by linguists and language 

educators. It is a process by which written words are decoded in order to gain meaning from 

the printed text.  It is an activity in which the eyes, the mind and the brain interact in the 

process of perceiving, analyzing, reasoning, interpreting, and integrating a problem. Reading is 

an important aspect of Français Langue Étrangère (FLE) and the students are expected to 

acquire the skill. The students are said to have acquired the reading skill if they are able to 

pronounce the letters, sounds/symbols, words and also decode the meaning of ideas, thoughts 

from the printed text.  

The acquisition of the reading skill is very important for the students. It aids them to 

develop general language competence.  Reading also increases the students’ intellectual 

powers.  Reading is necessary for understanding the other subjects in the school curriculum 

including Mathematics, the natural Sciences and the technical subjects.  Reading also supports 

the students’ writing skill.  For example, through reading, students learn to use the knowledge 

from reading to write their own pieces.  



IMT  INTERNATIONAL  JOURNAL  OF  THE  ARTS  AND  SCIENCES, VOL. 1 NO. 1 
 

103 
 

Aina, Okusaga, Taiwo and Ogundipe (2011) opine that reading stimulates imagination, 

encourages quick learning, widens views, expands horizons and helps learning about different 

people and places. It encourages imagination and curiosity. Reading equally enhances 

acquisition of skills for handling complex ideas or issues. Carson (2000) affirms that reading 

continuously helps the students improve on their spelling, vocabulary building and 

comprehension skill.  From the above, it can be said that reading is basic to learning.  Therefore 

a student’s ability to read is the center of the student’s educational process and is the bedrock 

of academic success. 

It has been observed that many French students in higher institutions do not read 

effectively. Studies by Adebayo (2013) and Tar (2013) show that many French students in  

tertiary institutions perform poorly in French due to many factors of which inadequate reading 

habit is among. They further remark that students lack some reading skills required for 

effective study of FLE. From the researchers’ experience as a lecturer in Alliance Française, 

Owerri, a French Language and Cultural Centre that welcome and teach French language 

students from various tertiary institutions in Nigeria – there is also provision for and private 

candidates – it is obvious that many French students in higher institutions possess a bad 

command of the language, a factor that is directly linked to poor reading culture. It is also 

observed that French students are unable to read a given passage within a stipulated time 

frame and they are not accurate and fluent in their pronunciations.   

These observations show that the students find reading difficult. In order to help the 

students surmount this difficulty, there is need to identify the factors that influence their 

reading. The researcher is therefore interested in identifying the factors that influence higher 

institutions students’ reading in Français Langue Étrangère.  

 

Meaning of Reading  

Reading is the process of obtaining meaning from printed text. It is one of the four language 

skills universally recognized by linguists and language educators. Ezenwa (2011) 

conceptualizes reading as the ability to allow learners’ to experience and appreciate literature 

and involves both reading aloud to students and students reading silently. Adebayo (2013 :2) 

notes that : 

La lecture n’est pas tout simplement la perception et l’identification des 

éléments pertinents à la lecture mais elle demande des compétences et des 

techniques qui doivent se réunir pour qu’on parle d’un bon lecteur. Elle 

implique faire sortir ce qui est caché dans l’écrit. 

 

Reading is not simply about the perception and identification of pertinent 

elements to be read but it demands techniques and competences which must 

be integrated so as to talk about comprehensive reading. It implies the 

ability to identify what is hidden in a text. (Our translation)   

Reading does not just involve the ability to decode or recognize the printed words; it 

also involves the ability to comprehend, to react, to assimilate, to summarize and utilize 

information from a text. Reading can simply be defined as the ability to interpret or decode the 

printed or written word, and gain meaning out of them. It does not just involve the ability to 
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decode or recognize the printed word, but includes the ability to understand and respond 

positively to the information gained from a text.  

 

Okbra-Biska (2015 :13) adds that: 

L’acquisition du mécanisme de la lecture en français, langue étrangère, se fait 

à l’intermédiaire d’un effort soutenu et d’un travail continu. En tant 

qu’exercice d’apprentissage de la langue, la lecture est une méthode 

attrayante et motivante, suscitant l’intérêt et la curiosité des enfants et des 

adolescents, elle représente un travail de déchiffrement des mots inconnus, 

d’identification des mots connus, un travail de recherche d’analogies qui 

permet aux apprenants de comprendre le reste. 

  

The acquisition of the mechanism for reading in French, foreign language, is 

done by the intermediary of a sustained effort and a continuous work. As an 

exercise of learning a language, reading is an attractive and motivating 

method, arousing the interest and curiosity of the learners’ and the adults, 

representing a framework of deciphering unknown words, identifying known 

words and an analogical research work which permits the learners to 

understand the rest. (Our Translation) 

Reading takes place when the reader understands what has been encoded. Reading 

facilitates the teaching and learning process. Reading is a process that requires the use of 

complex thought procedures to interpret printed symbols as meaningful units, and 

comprehend them as a thought unit, in order to understand a printed message. It also involves 

the giving of interpretation of written symbols mentally. The resulting meanings are thereafter 

organized into thought process according to the purpose adopted by the reader; such an 

organization leads to modified thought and behavior. Reading is the foundation of much of the 

enjoyment the individual gets in life and is closely related to vocational efficiency.  

 

Reading types  

Reading types are numerous. Ezenwa (2011: 82) identifies four types of reading, namely:  loud 

reading, silent reading, extensive reading, and intensive reading. Loud reading is training in the 

decoding component of reading. Silent reading involves extracting meaning directly from a 

written passage without passing through the sound of the language. Extensive reading is done 

in order to obtain general information, to have general impression. It is the reading of complete 

works and is not time-bound. It takes place in and outside the class. The relevance is to 

enhance learner’s general language competence, increase his exposure to the language, and 

enrich the learner’s vocabulary. Intensive Reading  is reading to obtain detailed information 

about the facts presented, the sequence of presentation, the way facts are communicated, the 

vocabularies used, the style of writing and so on. The aim is primarily to train students in 

reading strategies.   

The free encyclopedia (2008) further highlights some other types of reading: (1) Sub-

vocalized Reading: combination of subject reading with internal sounding of the words as if 

spoken; (2) Speed Reading: closely related to speed learning. It reduces comprehension or 

retention; (3) Proof Reading/Close Reading: reading to detect errors, e.g. Typographical errors 
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comprehension and retention may be suspended while on proofreading; (4) Skimming 

Reading: slow reading; and (5) Guided Reading: silent and purposeful reading (involving initial 

questioning). Opoola (2002) also highlighted reading types to include: (1) Study Reading: for 

examinations, etc.; (2) Pleasure Reading: for seduction, calming down, leisure, etc.; and (3) 

Research Reading: for eliciting data for research works.  

 

Importance of Reading in FLE 

The importance of acquiring reading skills for learner’s success in FLE cannot be over-

emphasized. Hence the acquisition of reading skill helps learners to develop language 

competency. Mema (2013 :22) explains that: 

La compréhension de documents écrits est liée à la lecture. Lire en 

langue maternelle revient à pratiquer pour son plaisir ou son travail 

des techniques de lecture, apprises le plus souvent à l’école. En FLE, la 

lecture vise plusieurs compétences : une compétence de base qui vise à 

saisir l’information explicite de l’écrit, une compétence intermédiaire, 

qui vise à reconstituer l’organisation explicite du document et une 

compétence approfondie, qui vise à découvrir l’implicite d’un 

document écrit. 

 

The understanding of written documents is linked to reading. Reading 

in mother tongue aims at practicing for leisure or working on reading 

techniques, which is often learnt in school. In FLE, reading aims at 

many competences: a basic competence which aims at getting explicit 

information in the text, an intermediary competence, which aims at 

reconstituting the explicit organization of the document, and the in-

depth competence, which aims at discovering the implicit of a 

document. (Our Translation)       

Reading is an aspect of FLE learning and as such should not be overlooked. Reading as an act 

plays an important role in creating independent learners. Reading is thus indispensable in 

sustaining the development of any society.  

Lawless (2014) opines that reading in French is an excellent way to learn new 

vocabulary and get familiar with French syntax, while at the same time learning about some 

topic, be it politics, culture, or a favorite hobby. It is equally a way of practicing phonetics and 

phonology, thus helping the learner to pronounce better and articulate like a “locuteur natif” of 

the language.  Reading in French fires learner’s imagination and encourages quick learning as 

well as widens views, expand horizons, and helps learners learn about climes. He further 

argues that it encourages imagination, curiosity and the ability to handle complex ideas. 

Reading plays a vital role in any worthwhile effort to learn French. It is a tool for learning other 

subjects and a yardstick for measuring academic progress. It is also through reading that 

educational objectives can be accomplished. Okba-Bisrka (2015 :6) conceptualizes that:  

La lecture présente également une grande richesse en tant qu’outil 

de communication écrite et les interactions orales qui s’installent 

entre l’enseignant et l’élève renforcent le sens et la compréhension de 

cette lecture. 
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Reading equally presents a great wealth as a tool of written 

communication and oral interactions which takes place between the 

teacher and the student by enforcing the sense and the 

understanding of the text. (Our Translation) 

Reading is an activity which helps to develop the mind and personality of learners, 

enriches their intellectual powers. It provides an insight into human problems. It influences the 

readers’ behavior and attitudes. In other words, reading helps to mold their character. Reading 

is a key to a wealth of experience. It provides experience through which the learners may 

expand their horizons, identify and develop their interests while gaining a deeper insight of 

themselves 

 

Methods of Teaching Reading in FLE 

Some of the methods of teaching reading in FLE include: Whole method, Alphabet method, 

Collaborative learning method, Phonic method, Language experience method etc. Iloh (2004) 

see Whole Method as an instructional method of teaching reading in which each word is taught 

as a whole. It is based on the recognition and pronunciation of the words without any attempt 

to teaching word analysis and synthesis. An example of a situation in which this method is used 

includes thus, if a teacher writes such word as ‘cahier’ ‘livre’ or ‘portable’ on the board, the 

learners look at it and say it repeatedly by way of spelling until they master it. Hence, whole 

method of teaching reading involves memorization of the whole word. Furthermore, Jolayemi 

(2007) stipulates that whole method of teaching reading involves picture word recognition, 

picture sentence reading and finally paragraph and passage reading with picture illustrations 

which are practiced repeatedly to ensure mastery. This method of teaching reading restricts 

learners’ to words presented by the teacher and it subjects learners’ mainly to memorization. 

Obiri (2003) opines that Alphabet Method referred to as the traditional method of 

teaching reading which begins with the learning of the alphabet names and the recognition of 

the alphabet of the FLE. It is an instructional method of teaching reading in which the 

learners’/learners combine the letters into syllables and finally into words. With this method 

learners’ are gradually exposed to the learning of simple sentences which they practice 

repeatedly until they finally become independent readers. Alphabet method of teaching 

reading emphasizes the recognition of words rather than the meaning the print conveys. This 

could make the learners’ lose interest in reading when concentrating solely on letter 

recognition (Iloh, 2008). Teachers make learners to learn the letters of the French alphabet. 

The letters are later combined into syllables and then words before sentences are introduced.  

Mabekoje (2011) asserts that phonic method teaches sounds to be associated with 

letters and combinations of letters. Phonics is distinct from the linguistics terms "phoneme" 

and "phonetics", which refer to sounds and the study of sounds respectively. There are 

different varieties of phonics: embedded phonics, synthetic phonics, analytic phonics, intrinsic 

phonics, and systematic phonics. Phonics involves teaching reading by associating characters 

or group of character with sounds (Opoola and Opoola, 2012). In Encyclopedia’s (2008) 

opinion, phonics is in competition with whole language methods which involve acquiring 

words or phrases without attention to the characters or groups of characters that compose 

them. Whole language approach impairs learning how to spell words. Phonic method approach 
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is more adaptable to teaching students on reading aloud. The student’s attention is redirected 

to correct pronunciation of words, articulation of speech sounds, pausing styles and techniques 

along with attentive observation of punctuation and other oral drilling rules.  

However, from the result obtained by the researcher, the methods used by the teacher’s 

for teaching reading FLE in higher Institutions in Imo State include are reading aloud, 

pronunciation exercise, explanation of difficult words, storytelling. This notwithstanding, the 

teachers’ use of the strategies does not meet up the expectations. It neglects the use of 

important aspects such as discussion and cooperative learning, dramatization. Discussions will 

remove boredom and inculcate in students positive skills like the ability to critically think and 

analyze ideas. It equally helps to improve the oral communication skills of students. In a 

related development, it is of a great concern too that teachers neglected the use of 

dramatization strategy in teaching of reading. Drama is part of FLE. The use of dramatization 

strategy gives the students the opportunity to increase their language competence and it 

makes the lessons interesting.  

 

Instructional Materials for Teaching Reading in FLE 

Instructional materials and its importance in teaching reading in FLE cannot be over-

emphasized. Ezenwa (2011) asserts that instructional materials are often referred to as 

educational materials, educational resources, educational media, instructional media or 

instructional resources. All these terms can be used interchangeably.  

According to Utah and Okoro (2015), instructional aides are materials which are used 

for aiding the transfer of information’s, ideas, knowledge from a teacher to the learners. These 

instructional materials can include visual aids, books, articles, materials for project 

development, etc. These instructional materials are for maintaining the interest of the learners, 

focusing and directing their attentions toward an educational objective with that aim of 

changing the behavior of the learners. 

The use of instructional materials ought to be part of the techniques recommended for 

language teaching by Le Cadre European Commun pour les Langues (2011).  Such instructional 

materials include charts, pictures, flash cards, video, television, newspapers and computers, 

textbooks, internet, novels etc. 

Utah (2010) explain that instructional materials includes school manuals, commercial 

books or a library, newspapers, brochures, magazines, software’s, cards, recorded documents, 

videos, DVD, images and pictures, specimens of objects, models, media of information and 

communication technology  which can contribute to teaching and learning, thus they are 

materials used for improving the learning process. Mbakwem (2001) talks on the use of 

Computer Assisted Instruction. She explains that CAI is the use of computer to assist in 

instructional activities.  This means that computer helps or supports instruction.  

According to Commius and Davison (2007), Computer Assisted Instructions are 

students motivator and students are more interested in learning and stay more regularly in 

class.  Effective use of computer promotes good collaboration among learners.  Also, Ezenwa 

(2015) identifies some materials for teaching reading in FLE to include visuals like diagrams, 

pictures and other materials that can be drawn from the students’ immediate environment as 

well as ICT resources like audio devices, video, television, the computer, the internet, e-mail, 

world wide web etc. 
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Abebe and Davidson (2012) assert that visual materials enhance language learning.  It 

aids student’s vocabulary learning.  However, they observe that many teachers prefer to use 

textbooks only instead of supplementing the books with visual materials. Kochhar (2012) 

explains that textbooks need not be supplemented with other aids like the charts, flash cards, 

computers, etc for students to be able to acquire the expected learning in terms of reading, 

understanding and behavioural skills.  The availability of these materials for the teachers’ use 

makes teaching easier and facilitates learning in FLE.  

Ezenwa (2011) also identifies other instructional materials used in teaching reading in 

FLE such as printed and non-printed materials, audio, visuals and audio-visual materials, 

projected and non-projected materials.  She asserts that printed materials are the materials 

that underwent printing processes and they include textbooks, journals, posters, newspapers 

and so on. Sometime, these printed materials carry the main responsibility of organizing 

instruction and they can be used as basic instructional guide. Newspapers, magazines, 

documents, file record and so on, are also very relevant for teaching reading in FLE. While the 

non-printed materials according to Ezenwa (2011) are those that did not undergo printed 

processes such as chalkboard, projectors, radio, and so on. In all, the printed materials are very 

indispensable in teaching the learners how to read. This is so because they entail texts that 

underwent printing and are usually specially written, comprehensive, complete and precise in 

their presentation because, they teach a wide range of students.    

According to Ezenwa (2011), audio materials appeal to the sense of hearing. Audio 

materials include radio, tape recordings, the teacher’s voice and so on. Visual materials are 

those that appeal to the sense of sight or vision such as pictures, posters, printed materials and 

so on. Audio-visual materials appeal to both the senses of sight and hearing. Audio-visual 

materials include television, video-recordings, motion pictures and so on. Audio media offer a 

wide range of opportunities for group or individual use. They can be used to deliver instruction 

involving verbal information, and also for guiding the learning of intellectual and motor skills. 

The projected materials are forms of instructional materials that contain bits of information 

that are projected on screen. They are basically devices that can make use of electricity to 

produce clear images on screen and give illusion to reality in teaching-learning process and 

they include radio, slide projectors, overhead projectors, tape recorders/recording, episcope 

video cassette/video disc machine and computer instructional. 

Ezenwa (2011) stresses that projected materials are those materials that need 

projection and electricity before they can be used for instruction and they include motion 

pictures, films and so on. While the non-projected materials are those that do not require 

projection and electricity before they can be used for instruction and they include chalkboard, 

flannel board, real objects and so on. Also, Orji and Abolarin (2011) assert that the non-

projected materials refer to materials containing bits of information that do not require any 

form of projection before they can be utilized. They include textual (printed) and non-textual 

materials such as charts, chalkboards, films, audio and video tapes. Others are model, 

specimens or real objects.  

It is very surprising that the teachers mostly use textbooks probably the ones 

recommended by the government. This finding confirms the observation of Abebe and 

Davidson (2012) that many teachers prefer to use textbooks only instead of supplementing the 

books with visual materials which enhance and increases students’ vocabulary learning. It is 
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equally astonishing that teachers do not use charts, flash cards, pictures, computers for 

teaching reading in FLE.  

 

Conclusion and Recommendations 

It can be concluded that nothing has changed significantly in the level of reading proficiency 

among students of FLE in higher institutions in Imo State and Nigeria at large because the 

teachers do not use all the reading methods and materials available to them effectively. 

Furthermore, the state of facilities such as libraries, books, journals, and furniture that are 

helpful for developing a good reading skill and culture is low and something drastic has to be 

done about it. Finally, the French Government and her Nigerian counterpart have to intervene 

urgently to address the issue of poor reading skill. It is in the light of this that the following 

recommendations are made in this paper. 

1. The teachers need to use the following activities; storytelling, reading aloud, discussion 

and dramatization during reading lessons in order to give students the opportunity to 

participate and interact among themselves. Through these activities, the students can 

acquire the language skill. 

2. There is need for the teachers to make relevant use of instructional materials since 

these materials help to make the learning to be interesting. 

3. It is important to draw the attention of the government and school administrators to the 

need to urgently have a policy on reading in place in its schools. This will make it 

mandatory for teachers to come to terms with the fact that it is part of their duty to 

promote the teaching of reading and help students to cultivate a desirable reading skill. 

4. Similarly, the government has to urgently embark on the renovation of school libraries, 

recover those that have been converted into “rest rooms” and ‘lecture halls’ for teachers 

and construct good ones in schools where none is in existence now. It is obvious that a 

good and conducive library has a magic to attract students to books and book related 

materials. 

5. In addition, teachers have to be encouraged to create supplementary readers in their 

classes to serve as a form of motivation to students and also good and attractive prizes 

are given to those with the best reading skill if all the stakeholders are to win the battle 

of developing and sustaining secondary school students’ interest in reading. 
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